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OVERVIEW

Purpose: This manual has been designed as a guide for the initial
training of raters and referees in holistic evaluation of writing
samples. It is intended for use by a single trainer in a group of
sbout twelve trainees (usually nine raters and three referees).
Format. The manual is divided into sections corresponding to the
specific procedures that will be used in each training session.

The left hand pages contain a text for the trainer and include both
general directions, in lower case type 1ike this, and reminders

and special points of emphasis, IN UPPER CASE TYPE LIKE THIS. The
right hand pages contain réprints from the Trainee ﬁan&BOOk,
corresp0nding to whatéver step in the training prbcéduré is beiﬁg
undertaken. In cases where no material from the Trainee Handbook

Time Limits. Each training session should last approximately two

to two-and-a-half hours, depending on differences in groups: Trainers
are urgéd to adhéré, within reason, to these limits; since the con-
centration required for success ful training is iikéiy to wane if

the session is unduly extended.
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I. EXPLAINING THE PROCESS OF HOLISTIC EVALUATION
This section contains some basic information about holistic
evaluation of writing samples, in the form of questions and
answers.
PRESENT THE INFORMATION TO THE TRAINEES IN THE ORDER IT IS WRITTEN

AND DISCUSS IT WITH THEM, ANSWERING ANY QUESTIONS THEY MIGHT HAVE.
DON'T FEEL_OBLIGED_TO READ THE MATERIAL VERBATIM. PUT IT IN YOUR

OWN WORDS IF YOU WISH.

What is holistic evaluation?

Holistic evaluation is an established procedure for rating writing
samples. It has been used for many years by piofeSsiohéi testing
agencies, such as the Educational Testing Service and the éollege
Entrance Examination Board.

How does it work?

Each reader, or rater, reads a writing sample once, obtaining an
impression of its overall quality. He or she then assigns a
numerical rating to the paper; based on his or her judgment of how
well it meets a particular set of rating criteria.

How 15_11,d1fferent *romwanalytlcal evaluation?

Analytical evaluation entails close attention to specific features

f a piece of writing, which takes a good deal of time and yields a

(o]

Holistic evaluation is based on impréssions of

detailed assessment.
a piece of writing as a whole, so it occurs more quickly and producés
a less detailed assessment.

Are there different versions of holistic evaluation?

Yes; there are several different versions, depending on the purposes

of the evaluation.




Which ofie aré wé going to usé and why?

We are going to be using that version of holistic evaluation known

as general impression marking because our task is; ultimately; to

rate a iarge number of essays attoraing to their overall competence.
Gerieral impression marking is the bést holistic procedure for
Scoring a large number of e€ssays writtén for a particular occasion--
in this case, the writing subtest of the Florida Teacher Compéteéncy
Exam. -

Aren't general 1mpre5510ns bound,tﬁ,begsub}ecrlne,f" d_therefore
unreliable?

Yes, they are subjective, but when used in accordance with certain
training ﬁfiﬁéi@iéé; they can be hiéﬁi? reliable.

THAT IS THE GOAL OF THE TRAINING SESSION. BY PRACTICING RATING
SAMPLE ESSAYS AND DISCUSSING RATINGS, THE GROUP WILL BE SEEKING
TO ESTABLISH A CONVERGENCE OF SUBJECTIVE JUDGMENTS AT A HIGH LEVEL

OF RELIABILITY

THE_KEY FACTOR_IN ACHIEVING HIGH RELIABILITY OR GGNSISTENGY IS
TRAINING. IT IS VERY IMPORTANT; THEREFORE, THAT EVERYONE BE WILLING
TO_WORK_TOWARD THE_GOAL OF ATTAINING A HIGH,DEGREE,OF,EONSISTENGY IN
RATING ESSAYS., THIS ENTAILS FOLLOWING UNIFORM PROCEDURES; STRIVING

TO DEVELOP LIKE RESPONSES, AND APPLYING THE RATING CRITERIA RIGOROUSLY

TO EACH ESSAY.

:SOME ENGLISH TEACHERS MAY GIVE GREATER WEIGHT TO CERTAIN 'FAULTS OR
VIRTUES IN WRITING THAN OTHER ENGLISH TEACHERS: SPELLING, PUNCTUA-

FOR OUR PURPOSES, SUCH PERSONAL STANDARDS WILL BE INVALID AND MUST
BE PUT ASIDE IN FAVOR OF UNIFORM IMPLEMENTATION OF THE RATING CRITERIA.

ASK THE TRAINEES IF THEY UNDERSTAND THIS REQUIREMENT OF THE TRAINING
AND IF THEY ARE WILLING TO ABIDE BY IT. DISCUSS THEIR REACTIONS TO

IT, IF THERE ARE ANY.

What scoring system will we be using?

The scoring system for evaluating essays written on the Florida
Teacher Compéténcy Examination is as follows: each essay will be
read independéntly by three raters, who will assign it a rating of

1, 2, 3, or 4, depending on his or hér judgmént of its overall

Q : - ﬁ
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competence. (We will look at what these ratings mean in a minute
when we discuss the }éiiﬁg criteria.) If one of the three ratings
differs from any other by two or more, or if the three fétiﬁgé are
some combination of 1 1 2,
or reférée; who will reaa it and a551gn it a ratlng. This ratlng
will then replace the most discrepant one. (Wé will look at this
prbcédUré a bit more carefuiiy later in the training.Séssion.)

The sum of the three ratings for each paper--eithér thé three
original ones, or two originals and a referee's substitute--is its
final score. The range of scorés for éach essay is thus 3 at the
low end to 12 at the top.

II. INTRODUCING THE RATING CRITERIA

PASS OUT THE TRAINEE HANDBOOKS. ASK THE TRAINEES NOT TO LOOK AHEAD

IN THEM SINCE THE TRAINING DEPENDS ON A SEQUENTIAL READING OF THE
MATERIAL, IN THE ORDER IT IS PRESENTED.

TRAINER'S NOTE: IT IS ERUCIAL THAT THE TRAINEES READ THE ANNOTA-
TIONS TO THE EXEMPLARY ESSAYS ONLY AFTER THEY HAVE RATED THE ESSAYS
INDEPENDENTLY.

Have tﬁe traiﬁees 1ook at pagé 1 in théir Handbooks--the

How were. . these crlterla chosen?

The criteria were developed to accommodate three specific conditions
imposed by the writing test:

1) that they reflect those characteristics widely accepted as
indicative of good Wfiiiﬁé and can thus reasonably be expected to
appear in essays written by people seeking initial Flcrida certifi-
cation;

2) that they are amenable to Béiﬁg "translated' into operational

descriptions of levels of competence that can be uséd by ratérs as
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CRITERIA FOR EVALUATION OF ESSAYS

Rhetorical Quality

nity: 4an ordering and interdependernice of parts
producing a single effect: completeneéss.

=
L)
=

Focus: Concentration on the chosen topic.

[y
.
N

1.3 Clarity' Lucidity of expression; iack of ambiguity

and distortion:

1.4 Sufficiency Appropriate depth and breadth of expression

to meet the writer 5 purposes and thé demands of the

particular topic.

Structural and Mechanical Quality

.1 Organization: Consistent and coherent integration and

connection of parts.

N

2.2 DéVélopmeﬁt’ Appropriate and sufficient exposition of

ideas; use of detail, examples, illustrations, comparisons,

etc.

2.3 Paragraph and Sentence Structure , Appropriate form,

variety, loglc, relatedness of and amcng structural units.

2.4 Syntax: Appropriate ordering of words to convéy intended

meaning.

Observance of Conventions in Writing

3.1 Usage: Appropr;ate use of language features: inflections,

tense; agreement; pronouns, modifiers, vocabulary, level
of discourse; etc.

3.2 Spelling, Capitalization Punctuation: Consistent practice

of accepted forms.
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directly as the criteria themselves;

3) that they take into account the writing subskills identified by
the Couricil on Teachér Education.

READ AND DISCUSS THE CRITERIA

Have the trainees look at page 2 in their Handbooks--the Operationat
Descriptions of Levels of Writing Compéténce.

How were these descriptions developed?

The descriptions are based on the rating criteria; that is, they
use the terms which are define¢ in the criteria. The descriptions
are an attempt to express as clearly and precisely as possible the

impressions a rater has in terms of the criteria when he or she reads

essays of varying quality: FOr our purposes; there are four levels
of quality, or competence, a rater must be concerned with. There
could be fewer; and there could be more. Four is the best number for
our task bécause it providés enough d-grees of.distinction to be

both mééningfui and méhagéabié in assessing Writing competence:

READ AND DISCUSS THE OPERATIONAL DZi:’KIPTIONS.
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OPERATIONAL DESCRIPTIONS OF LEVELS OF WRITING COMPETENCE

4. The essay is unified; sharply focussed, and distinctively
effective. It treats the topic clearly, completely, and in suit-=
able_depth and breadth. .It.is clearly and fully organized; and it
develops ideas with consistent appropriateness and thoroughness.
The essay reveals an unquestionably firm command of .paragraph and
sentenceé structure. Syntactically, it is smooth and often elegant.
Usage is uniformly sensibie; accurate; and sure. There are very
few, 1f any, errors in spelling, capitalization, and punctuation.
3. The essay 1s focussed and unified; and it is clearly if not

distinetively written: It gives the toplc an adequate though not
always thorough treatment: The essay i1s well organized, and much

of the time it develops ideas appropriately and sufficiently. It
shows a good grasp of paragraph and sentence structure, and its
ucageé 1s generally accurate and sensible. Syntactically, it is
clear and reliable. There may be a few errors in spelling, capital=

ization, and punctuation, but they are not serious.:

2. The essay has some degree of unity and focus; but each could
be improved. It is reasonably clear; though not invariably so,
and it treats the topic with a marginal degree of sufficiency. The

essay reflects some concern for organization and for some develop=

ment of 1deas; but neither is necessarily consistent nor fully
realized. The essay reveals some sense; if not. full command, of
paragraph and sentence structure: It is syntactically bland and;

ac times, awkward. Usage 1s generally accurate; if not consis-
tently so. ' There aregysome errors in spelling, capitalization,

and puinctuation that détract from thz essay's effect if no: from
its sense.

1. The essay lacks unity and focus. It is distorted and/or
ambiguous, and it falls to treat the topic in sufficient depth and
breadth. There is little or no discernibile organization and only
scant development of ideas, if any at all. The essay betrays only
sporadically a sense of paragraph and sentence structure; and it

1s syntactically slipshod. Usage is irregular and often question-
able or wrong. There are serious errors in spelling, capitalization,
and punctuation.

10



Have the trainéés look at page
showing the association of the
competency subskills developed
that all the subskills are, in

criteria and will be evaluated

3 in their Handbooks--the grid

réting critéria and thé essential
and mandated by the State. Note
fact, accountéd for in the rating

in the holistic rating process.

(In other subtests of the Florida Teacher Competency Fxamination,

subskills will be tested separately rather than in the context of

general performance.)

BRIEFLY READ AND DISCUSS THE GRID.

11
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IT1. RATING THE EXEMPLARY ESSAYS

 The group is now ready to undertake the central step in the training
process ratlng sample essays holistically.

TELL THE TRAINEES_ THAT -THEY ARE GOING TO PRAETICE RATING ESSAYS THAT
HAVE BEEN SELECTED_AS GOOD_ EXAMPLES OF VARIOUS LEVELS OF COMPETENCE
IN WRITING. THE ESSAYS WERE WRITTEN BY UNDERGRADUATE EDUCATION
MAJORS UNDER TEST CONDITIONS SIMILAR TO_ THOSE THAT WILL BE USED ON
. THE FLORIDA TEACHER COMPETENCY EXAMINATION. THEY HAVE BEEN RATED

BY EXPERIENCED  RATERS AND ANNOTATED IN ACCORDANCE WITH THE OPERATION-
AL DESCRIPTIONS. AMONG THEM ARE EXAMPLES OF INCOMPETENT, AVERAGE,
ABOVE-AVERAGE, AND EXCELLENT ESSAYS (ESSAYS RATED 1, 2, 3 AND 4)
AS WELL AS ESSAYS WHICH STRADDLE THE BORDERLINE BzTWLEN TWO LEVELS
OF COMPETENCE.

NUMBER OF ESSAYS--Q OR 12 DEPENDING ON THEIR_ PRDGRLSS AS RAIERS
DURING THE TRAINING SESSION. FOR THE FIRST THREE ESSAYS, THE

FOLLOWING PROCEDURE WILL BE USED:

EACH TRAINEE WILL READ AN ESSAY, ASSIGN IT A RATING, AND THEN SHARE
HIS OR HER RATING AND THE REASONS FOR ASSIGNING IT WITH THE GROUP.
AFTER THE DISCUSSION, THE TRAINER WILL PRESENT THE RATINGS GIVEN BY
THE EXPERIENCED RATERS AND WILL READ THE ANNOTATIONS ALOUD TO THE
GROUP SO THAT THE TRAINEES MAY COMPARE THEIR IMPRESSIONS WITH THE
TRAINING STANDARD. FURTHER DISCUSSION CAN THEN ENSUE IF NECESSARY.

Have the trainees look at page 4 in their Handbooks--Exemplary
Essay 1. ’ .

ASK THE TRAINEES TO. READ THE _ESSAY ONCE_AND ASSIGN IT A RATING OF
1, 2, 3, OR 4, MAKING SURE THAT THEY REFER TO THE OPERATIONAL
DESCRIPTIONS MAKE SURE THAT EACH TRAINEE DOES THE RATING IN-

DEPENDENTLY.

When the trainees have rated the first essay, ask each to report his
or her rating together with the reasons for assigning it. Write
each rating on the chalkboard as it is given. After the trainees
have reported their ratings and discussed them in the group, report
the ratings of the experienced raters and read aloud the annotation
to Exemplary Essay 1. Call attention to the deviations among the
ratings posted on the chalkboard. (In the extremely remote
possibility that theré are few or even no significant deviations,

(CONTINUED on page 18)

14
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ESSAY NUMBER: 1

“

TOPIC: What are the essential characteristics of a good teacher?
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. ESSAY NUMBER: 2

TOPIC: Which person in public life do you most admire and why?
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. ESSAY NUMBER: 3

TOPIC: Should sex education be taugh‘t in Amerlcan public schools"
Why or why not?
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ANNOTATIONS TO THE EXEMPLARY ESSAYS

Exemplary Essay #l--An essay rated 2 by each of three experienced
raters , :
An essay of average competence
What are the essential characteristics of a good
teacher?
Commentary: This essay treats the topic, though rather super-

. ficially. It reflects some concern for organiza-
tion and development of ideas; though in a rudimen-
tary way. Sentences are structurally repetitious;
syntactically, the essay is flat. Usage is
generally accurate, though there are obvious lapses
on occasion, particularly in pronoun references
and agreement. There dare a few minor errors in
spelling and punctuation.

Topic:

Exemplary Essay #2-~An essay rated 2 by two experienced raters and
1 by a third experienced rater o
An essay straddling the borderline between
competence and incompetence

Which person in public life do you most admire and why?

Topic:
Commentary: Tﬁié;é%ééi,&éélé,wiﬁhwﬁhé topic, but its stylé.
impedes 1its sense. The essay lacks clarity. It

is wordy and often syntactically awkward, prohlems
which are compounded by cumbersome, inflated
usage. There are some errors in spelling and

punctuation.

Exemplary Essay #3--An essay rated 1 by each of three experienced
raters
An incompetent essay

Topic: Should sex education be taught in American public

schools? Why or why not?

Comméntary: This essay &6é§7iiﬁﬁiéfﬁéféfﬁﬁéﬁf%ﬁéﬁé;”repeatediy,
the writer's opinion that there should be sex
education in the schools. The toplc is given
insufficient treatment; there is virtually no
evidence cited to support the position and no

any re - The writer

uses paragraphs and sentences; but they are =
consistently ill-conceived. The paper is replete
with discordant usage, and there are numerous
misspellings.
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mention this to the group--you may justifiably express surprise

in doing so--and go on to the second essay.) Have the trainees

read, rate, and discuss Exemplary Essays 2 and 3; individually,

in the same manner: discuss the trainees' ratings as they aré given--
posting them on the chalkboard--report the experienced raters'
ratings, and read the annotations aloud so the trainees can compare

TRAINER'S NOTE: DURING THE DISCUSSION OF THE FIRST THREE EXEMPLARY
IZE THE IMPORTANCE OF MAINTAINING A CONSISTENT APPROACH

TO THE RATING OF ALL ESSAYS, USING THE RATING CRITERIA AND THE
OPERATIONAL DESCRIPTIONS. REMIND THE TRAINEES THAT STRONGLY HELD
PERSONAL DISPOSITIONS TOWARD PARTICULAR WRITING FEATURES, SUCH AS
EXCESSIVE CONCERN FOR SPELLING, SENTENCE FRAGMENTS, OR PENMANSHIP,
WILL BIAS ONE'S HOLISTIC IMPRESSION OF AN ESSAY:

POINT OUT TOO THAT ESSAYS CONTAINING NONSTANDARD DIALEECT FEATURES
AND/OR EXTREME STATEMENTS OF A SOCIAL, POLITICAL; OR PERSONAL NATURE
MUST BE EVALUATED--AS ALL OTHER ESSAYS--ACEORDING 10 THE ERITERIA,
REGARDLESS OF -THE RATER'S PERSONAL FEELINGS FOR OR AGAINST SUCH
FEATURES AND SUCH STATEMENTS. TRAINEES WHO CANNOT OR ARE NOT
WILLING TO RATE ESSAYS IMPARTIALLY WILL NEED TO BE EXCUSED FROM
FURTHER PARTICIPATION IN THE TESTING PROGRAM.

4, 5, and 6 (pages 11-20 in the Trainee Handbook). If the trainer

If however, the trainer feels that the trainees have made progress in
understanding and ﬁéiﬁg the holistic féiiﬁg process, a small-group
approach can be adopted, as follows:

Ask the tféiﬁeés to rate the tﬁféé essays independently, making sure
to reread the opérational descriptions of the four lévels of writing
competencé beéforé reading and rating thé éssays. Remind thém to

read each essay only once. After everyone has read and rated the
essays, break the trainees up into groups of three. (If the total

(CONTINUED on-page 2993




ESSAY NUMBER: &

fOPIC What val

-1y- 1i.

es do y fe l s h l should tt mpt t impart to




12,







14,




'23" 15-

.« ESSAY NUMBERs 5

TOPIC: What are the essential characteristics of a good teacher?
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TOPICs Which person in public life do you most admire and why?
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number of trainees does not allow all groups to have three members,
use groups of three and four alternately).

TRAINER'S NOTE: THREE IS THE SMALLEST NUMBER OF RATERS PER GROUP
‘OUND _TO - D _SUFFICIENTLY HIGH_LEVELS OF RELIABILITY. _GRUUPsS
OF THIS SIZE WILL BE USED TO RATE ESSAYS WRITTEN ON THE FLORIDA

TEACHER COMPETENCY LXAMINATION SUBTEST IN WRITING. HENCE THAT
NUMBER IS BEING USED IN THE TRAINING SESSIONS.

Have each group compare and discuss the ratings each member has given
each of the three essays. Appoint, or have each group elect, a
spokesperson, who will be responsiblz for recording the substance

of the group's discussions and for reporting it at the general
session to follow.

REMIND THE TRAINEES TO KEEP REFERRING TO THE OPERATIONAL DESCRIPTIONS
IN THEIR SMALL-GROUP DISCUSSIONS. CHECK PERIODICALLY THE DISCUSSION
After the groups have discussed the three essays, reconvene the
trainees in general session. Ask the spokesperson in each group to
réeport the members' ratings for each of thé threé éssays, and list
these ratings on thé chalkboard by group. Then have each spokes-
person report on the discussions that occurred in his or her group,
noting any special problems it encountered.

TRAINER'S NOTE: THERE WILL TYPICALLY BE MUCH MORE DISAGREEMENT

ABOU'T _DISCUSSION OF ESSAYS OF MIDLEVEL QUALITY--THOSE RATED

2 AND 3--THAN OF ESSAYS OF LOW OR AIGH QUALITY--THOSE RATEC 1 -~
AND 4. IT IS ESPECIALLY IMPORTANT TO DISCUSS THOROUGHLY THOSE ESSAYS
STRADDLING THE LINE BETWEEN COMPETENCE AND INCOMPETENCE--BETWEEN
RATINGS OF 1 AND 2.

If the need arises, reiterate and discuss again the importance of
adhering to the established evaluation procedures--particularly in
€ssays containing controversial features. |

Aftér thése three essays have been rated and discussed, refer to their

annotations.

»
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READ ALOUD AND DISCUSS THE ANNOTATIONS FOR EACH ESSAY NOTING HOW

THE ESSAY FITS THE DESCRIPTION OF THE PARTICULAR LLVEL(S) _OF COMPETENCE
IT HAS BEEN ASSIGNED BY THE EXPERIENCED RATERS. COMPARE SPECIFIC
FEATURES OF ESSAYS TO BRING OUT DIFFERENCES IN RATINGS..

Tell the trainees that when the actual writing subtest is administered,
there will be two rules for referring essays receiving discrepant
ratings to a referee, whose rating will replace the most discrepant
one:

1) if any rating in the set of three differs from any other by

two or more; and

2) if the combination of ratings is 1 1 2.
List all possible combinations of ratings on the chalkboard and
underline those falling under rule #1; check that one which falls

under rule #2, as follows:

111 133 2 34
112V 134 2 4 4
113 144 333
114 2 2 2 334
122 223 34 4
123 2 2 4 4 4 4
124 233

Discuss the rules briefly, if necessary. Call attention to the
trainee ratings, listed by group on the chalkboard, of the three
Exemplary Essays just rated and discussed. Point out the ones in
each group which are discrepant.

TAKE A SHORT BREAK
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Exemplary Essay #l—-An essay rated 4 by each of three experiénced

raters
An excellent essay

Topic: What values do you feel schools should attempt to

impart to students?

Commentary: This essay is sharply focussed, unified, and

distinctively effective. It treats the topic.

clearly; completely, and in suitable depth and

breadth: The essay 1s very well organized and

develops ideas appropriately. It has a firm

command of paragraph and sentence structure, and

it is syntactically smooth and, at times, elegant.

Usage is uniformly sensible, accurate, and sure.

There are no errors in spelling, capitalization,

and punctuation:

Exemplary Essay #5——An essay rated 2. by two experienced raters and

3 by a third experienced rater

An essay straddling the borderline between

average and above-—-average competence

Topic: What are the essential characteristics of a good teacher?

Commentary: This essay treats the topic ggéggéﬁggy though not

in much depth:. It is well organized: it is, in

fact, a classic; school-taught, five-paragraph

theme, with an introduction, a body, and a con-

clusion. Syntactically, it is flat and repetitious.

Usage 1s pedestrian. The paper contains few, if

any, errors in speslling, puanctuaticn, and capital-
1zation

raters S
An essay of above-average competence

Topic: Which person in public 1ife do you most admire and why?

Commentary: This essay is well focussed and unified; and it 1is
) clearly though not distinctively written. It is

well organized, develops ideas appropriateiy, and
glves the topic sufficient treatment: Usage is
geénerally accurate, and syntax is reliable. The
essay shows a good grasp of sentence and paragraph
structure. There are a few minor errors in
punctuation.
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Reconvene the trainees and have them look at pages 21-29 in their
Handbooks--Exefiplary Essays 7, 8, and 9: Use the small-group
approach described on page 29 in reading, rating; and discussing
these essays.

TRAINER'S NOTE: IF THE SMALL-GROUP METHOD WAS USED FOK EXEMPLARY
ESSAYS 4, 5, AND 6, ASK THE TRAINEES TO FORM NEW GROUPS OF THREE IN

WORKING _WITH THESE- ESSAYS SO0 THAT EVERYONE MAY SHARE IMPRESSIONS
AND RATINGS WITH AS MANY DIFFERENT.RAiERS AS POSSIBLE.

After these essays have been read, rated, discussed in small groups,
reported upon in general session, and posted on the chaikboard,

refer the trainees to pages 40-43 in théir Handbooks--the Annotations
to the Exemplary Essays. Read the annotations to EsSays 7, 8, and

9 aloud as the trainees follow along, and discuss them with the group
in light of the ratings given by the trainees.

TRAINERtSANﬁTE THE ANNOTATIONS FOR ALL TWELVE EXEMPLARY ESSAYS

_TRAINEE HANDBOOK, THOUGH UNTIL NOW THE TRAINEES HAVE

NOT_ BEEN DIREGTEB TO LOOK AT THEM S NOT TO LOOK
AT THE ANNOTATiONS TO ESSAYS 10, 11, ~AND 12, IF THEY ARE TO BE USED

IN THE TRAINING. SEE SECTION IV, BELOW

(CONTINUED on page 43)

37
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TOPIC: Which o 1 ppblic 1i
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_ESSAY NUNBER: 8 -35-

TOPICs What are the essentigl characteristics of a good teacher? |
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. . ESSAY NUMBER: 9

TOPIC: Haw much and in what ways does television affect you?
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Exemplary Essay #7--An essay rated 1 by each of three experienced
raters
An incompetent essay
Topig: Which pérson in public 1ife do you most admire and why?
Commentary: This essay lacks unity and focus. It wanders off
the toplc and fails to devélop at_all the two ideas
presented in its opening lines. Paragraphing is
virtually nonexlistent; and there are numerous
wrongly used sentence fragments and faulty con-
structions. The syntax is often muddled. Usage
problems abound: inappropriate abbreviations;
inflections; wrong words and wrong forms of words.
Théré are many errors in spélling and capitaliza-
tion.

Exemplary Essay #YB--An essay rated 3 by each of three experiencad
raters o ,
An essay of above average competence

Topic: What are the essential charactéeristics of a good teacher?

Commentary: This essay 1s reasonably well focussed and unified.
The writing 1is generally clear. The essay 1is _
well organized and treats the topic sufficiently.
Usage 1s usually reliable, and a good command of
sentence and paragraph structure 1s demonstrated..
Syntactically, the essay is reliable 1f a bit flat.
There are a few minor errors in punctuation.

Fxemplary Essay #9--An essdy rated 2 by two experienced ratzrs and 1
by a third experlenced rater -
An essay straddling the borderline between
competence and incompetence

Topic: How much; and in what ways, does television affect you?

Commentary: Except for the second paragraph, this essay does
not treat the toplc. There 1s some deve lopment
of ideas which are themselves only tangentially
related to the topic at hand. Organization is
spotty, though a sense of paragraph and senternce
structure is revealed. Usage 1s reasonably
accurate. Syntax, except for an occasional lapse,

i§7faipiyﬁgphsistent;,,Spelling, capitalization,
and punctuation are good.
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IV. DETERMINING THE EFFECTIVENESS OF THE TRAINING

At this point, the trainer must decide whether the trainees have
achieved an acceptably high level of rater-to-rater agreement in

their holistic evaluation of essay samples. If so, the training
session should be concluded according to the procedures outlined in
Section V. 1If not, Exemplary Essays 10, 11, and 12 should be used
for additional practice, using the small-group method and the
annotations in the same manner as for Essays 7, é, and 9.

TRAINER'S NOTE: ACCEPTABLE LEVELS OF INTER-RATER AGREEMENT MAY, IN
YOUR _JUDGMENT, - BE REACHED BEFORE_THE RATING_OF EXEMPLARY ESSAYS __
1-9 HAS OCCURRED--AFTER THE FIRST SIX; FOR EXAMPLE. IF THIS IS 30,
USE_ESSAYS 7, 8, AND_Y TO CONFIRM YOUR JUDGMENT. THE TRAINING
SESSION _SHOULD NOT BE CONCLUDED BEFORE THE FIRST NINE EXEMPLARY

ESSAYS HAVE BEEN READ, RATED, DISCUSSED, AND COMPAREU WITH THEIR

ANNOTATIONS.

(CONTINUED on page 55)
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- *TOPIC: What,vai

es d6 yo f l scho l chould attempt to impart to

ot L ”w;, ARy

/ - — L4

\JJJ,A—(,% 7,0(//,% }/W&M 7

49



31.










ESSAY NUMBER: 11

-48- 3k,

TOPIC Shouid sex education be taught in Ame r:v.can public schools?
Why or why not?
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ESSAI NUMBER: 12
TOPIC D u
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4 by a third experlenced rater
An essay straddling the borderline Detween
above-average competeénce and excell€nce

Topic: What valués do you féeel schcols should atteMpt to
impart to students?

Commentary: This essay is unified : .d well focuss€d. It is_
clearly and, at timés, distilictively ¥Written. It
treats the topic with considerable thorOughness--
given the writer's poi:t of view~-and it is )
organized surely and effectively,; dev€loping idsas -
sufficieritly and appropriatély. ghe €8sy has.
a firm command of sentence and paragr2Ph structure.
It is syntactically smooth. Usage is Sound and
almost always accurate and sensibjle. There are
virtually no errors in spelling, capit@lization,
and punctuation.

Exemplary Essay #l11--An essay rated 2 by tWOfexperiéneed rayters and
3 by a third experienced rater -
An essay straddling the borderilne Petween
average and above-average competenc®

Topic: Should sex education be taught in American Pubiljec
schools: Why or why not?
Commentary: This essay treats the topic adequately 1f not
' thoroughly. It gives some attentjon ¥0O focussing
and shaping and has some degree of unity: 1%
contains some sentence fragments, one OF two of
which may be deliberate. There 1s sof® syntactic
awkwardness, though much is clear. Us238e is
generally accurate, though some fgulty Pronoun
references are present. There ars a f{®W errors
in spelling and punctuation, but not s€ripous ones.

Exemplary Fssay #12——§ﬁ”§§§é§ rated 2 by each of three eXbeyienced
raters
An essay of average competence

Topic: Do you favor or oppose the women's 1i5éfaﬁi6h movement
in the bnited States? Exptain why:

Commentary: This essay is a reasonably clear and r®3sonably
sufficient treatment of the topic. It Suffers
at times from awkward syntax; faulty s®Ntence
structure; and "overloaded" paragraPhs: Except



the f?éiﬁiﬁg on the trainees' progress as raters. To guide his or
her jﬁagﬁéﬁfg the trainer can refer to the following expectations,
which éiﬁéfiéﬁéé has shown to issue from a well-managed training
session involving serious, co-operative trainees:

i) the ratings of essays done aftcr some practice and discussion
have taken place should show greater inter-rater agreement than those
done at the beginning of the training session;

2) as thé training procéeds, discussion about ratings should center
more pointedly on specific criterial elements and their éxecution in
a particular essay;

3) raters should show an increasing willingness to use the operation-
al descriptions 6f‘wfifiﬁé competence in féiihé essays and to cite
relevant elements of them in discussion.

As an objective measure of progress; the trainer can keep a record
of the number of essays receiving aiééiéﬁéﬁf féfiﬁéé (those which
would be sent to a referee). The number of these should decline

as thé session continues and the trainees become more accurate and
réliable raters. While it is difficult to prééict the actual number
of essays which will receive discrepant ratings in a training
session, it is not unusual for up to 50% of those rated during a
first attempt at holistic evaluation to receive discrepant ratings.

Similarly, a drop in discrepant ratings to about 20% or 25% is not




considerable practicé and discussion have taken place.

TRAINER'S NOTE: IN CONCLUDING A TRAINING SESSIUN, CALL TO THE
TRATNEES'™ ATTENTION AS MANY OF THESE INDICATORS Ab HAVE BEEN APPARENT.

If the trainer feels that additional training is warranted beyond

that provided by the twelve Exemplary Essays, another rating session
can be conducted using the three backup essays included in the
Trainee Handbook (pages 57-66 in this manual)-

IT IS EXPECTED THAT NO ADDITIONAL TRAINING WILL BE NECESSARY. THE

BACKUP ESSAYS ARE PROVIDED MAINLY IN ANTICIPATION OF ANY SPECIFIC
PROBLEMS THAT, IN THE TRAINER'S OPINION, CAN BE ELIMINATED BY ONE

MORE BRIEF RATING SESSION.

(CONTINUED on page 67)
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0?10: Shouid sex education be taught in American publlc schools?
©° Why or why not¢
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'TQPfC: wiiich person in public 1life do you most admire and why?
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V. CONCLUDING THE TRAINING SESSION
Have the trainees look at pagé 54 in théir Handbooks--the Guidelines
for Raters. -
READ AND DISCUSS THE GUIDELINES. REMIND THE TRAINFES TO KEEP THEM
HANDY AND TO REFFR TO THEM JUST BEFORE RATING A SET OF ESSAYS.
Explain the schedule that the trainées will follow during the time
they are evaluating essays. Assign thé trainées to thé wWork stations
they will %~ using during the evaluation sessions. Answer any final
question. chat arise. Dismiss the training session, giving the raters

a timc . report to their stations to begin work.
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GUIDELINES FOR RATERS

Before beginning to rate a set of essays, remember to:

1

é'

Reread the four operational descriptions of levels of
competence.

Establish a mental "set" so you are ready to cofCentrate
on reading and rating the set of essays, wighout dis-
traction, from start to finish.

While reading a set of essays; remember to:

1.

2.

W

4

(S8

Read and rate the essays in the éxact order you receive
them.

Approach each essay separately; don't compape of€ with

another.
Read cach essay only once, unless the quality of the

penmanship or waning concentration demands s rereading.
Avoid being influenced by your own dispositions Poward
particular writing features (spelling, punctuaticnh,
sénténce fragments, toplc sentences, penmanghlp, ®tc.).
Avold being unduly influenced by nonstandarg dizlect feature:
and by extreme statements of a social, politicals op
personal nature.

Stop after avery ten papers or so and take s shoft mental
broaik; relax, take a deep breath, etc., before returning

. to the rating task.

Referees’
1.
2.

3.

should make certain to:

Read the right essay.

Return the essay to the exact place in the set it comes
from.

Rater's Tally Sheet.



